
Read to be Ready Coaching 
Network

Module 2: Six Instructional Outcomes and 
Effective Interactive Read Alouds



 Be fully present.

 Actively participate.

 Embrace collaboration.

 Silence cell phones.

Group Norms



Agenda

 Team Icebreaker

 Connected, Contextualized Tier I Instruction

 Supporting High Quality Interactive Read Alouds



 WHY: Understand how the Read to be Ready Literacy 

Instructional Outcomes and the Vision for Reading 

Proficiency connect to instruction within a strong literacy 

block 

 HOW: Be able to connect how to support contextualized 

literacy learning opportunities based on the reading vision, 

literacy outcomes, and tools for effective interactive read 

alouds

 WHAT: Be able to identify what creates an effective read 

aloud experience and where supports might be needed for a 

teacher to strengthen this outcome

Objectives



 Create a name tent using a combination of seven letters 

and numbers that reflects a personal depiction of yourself.  

Write your name on the other side of the tent. 

 Prepare to share with the group:

– Name

– District and role

– Nameplate explanation

Team Icebreaker:  Nameplates



Accessing Complex 
Text for All Students



Literacy Framework

1. Turn to Handout 1.

2. As you read independently the Literacy Framework document, 

highlight the main words that pop out to you from each section.

3. Using the First Turn, Last Turn structure at your table, the 

person with the shortest hair begins by saying a highlighted 

word.  Without cross-talk, go clockwise around the table with 

each person at the table giving a sentence-long connection.  

The person who started first, then offers one sentence including 

reasoning for choosing that word in connection with the 

reading.

4. Continue the process with each person to the left of the 

previous starting speaker.



Connected, Contextualized Instruction



Vision of Proficient Reading

Accurately, 

fluently, and 

independently 

read a wide 

range of 

content-rich,

age-

appropriate, 

and complex 

texts 

Strategically 

employ 

comprehension 

strategies to 

analyze key 

ideas and 

information

Construct 

interpretations 

and arguments 

through 

speaking and 

writing

Develop 

vocabulary

Build 

knowledge 

about the world 



•Number off from 1 to 4 at your table. 

•Everyone reads Introduction and Vision for Reading 
Proficiency stopping at Integration of Academic Standards.

•Then, divide the remaining reading at your table using the 
following:

•Person 1:  Read Integration of Academic Standards section
•Person 2:  Read Access to Text section

•Person 3:  Read Effective Instruction section

•Person 4:  Read Learning Environment section

•Upon my mark, please take 2 minutes each to summarize 
the important elements of your section with person 1 
beginning.  Person 4 will be the time keeper.

Vision of Proficient Reading Jigsaw
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How does it all fit in Tier I so we don’t silo?
MAKING MEANING FROM TEXT

Rich Tier I Core

Unit of LearningUnit of Learning Unit of Learning

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Adapted from McTighe, 2013

Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson



How does it all fit in Tier I so we don’t silo?
MAKING MEANING FROM TEXT

Rich Tier I Core

Unit of LearningUnit of Learning Unit of Learning

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Access to Text Effective Instruction Learning Environment

Adapted from McTighe, 2013

Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson



How does it all fit in Tier I so we don’t silo?
MAKING MEANING FROM TEXT

Rich Tier I Core

Unit of LearningUnit of Learning Unit of Learning

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Access to Text Effective Instruction Learning Environment

Unit Focus

• Deep study of a topic/concept • Integration of content

• Standards-driven • Includes multiple texts and media

• Knowledge building focus • Connected evidence of learning

• Enduring goals and learning outcomes • Rich, authentic task

Adapted from McTighe, 2013

Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson



How does it all fit in Tier I so we don’t silo?
MAKING MEANING FROM TEXT

Rich Tier I Core

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Rich, 

Authentic 

Task

Access to Text Effective Instruction Learning Environment

Unit of LearningUnit of Learning Unit of Learning

Lesson Areas of Focus that Integrate Instructional Outcomes

• Strategically build knowledge over time • Support foundational skills

• Include different modes of reading • Integrate speaking, listening, and writing

• Focus on text within the set/unit • Guide students toward unit goals

• Provide differentiation for Tier I • Include relevant formative assessments

Adapted from McTighe, 2013

Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson Lesson



Unit Text Set

Integrating the Instructional Outcomes 
within the Unit

DEMONSTRATION
(Teacher Modeling)

SHARED 

DEMONSTRATION
(Joint Practice)

GUIDED PRACTICE
(Student Practices 

Under Teacher 

Guidance)

INDEPENDENT 

PRACTICE
(Independent Use)

Accessing complex 

texts through 

interactive read alouds

Teaching foundational 

skills through reading 

and writing

Accessing on-grade 

level texts through 

shared reading

Teaching foundational 

skills through reading 

and writing

Guided reading and 

instructional-level texts

Teaching foundational 

skills through reading 

and writing

Independent reading 

and reading 

conferences

Teaching foundational 

skills through reading 

and writing

Responding to texts through interactive speaking and writing activities
Routman, 2004 
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Connected, Contextualized Instruction



Marzano (2004) shares four questions that focus the work of the 

learning team:

 What do we want each student to learn?

 How will we know when each student has learned it?

 How will we respond if they already know it?

 How will we respond when a student experiences difficulty in 

learning?

So what if students still struggle 
beyond Tier I?

Use evidence to:

Focus differentiation

during Tier I small group 

instruction

Inform strategic Tier II 

interventions in addition 

to Tier I Core

Inform intensive Tier III 

interventions in addition 

to the Tier I Core



Exploring the Literacy 
Block:  Interactive 

Read Alouds



Interactive Read Aloud: Teacher reads aloud to 

groups of students (can be whole class or small 

groups). Primary purpose is to extend students 

background knowledge and access to complex 

concepts. 
Content/Instructional 

Preparation Focus

Instructional Tasks

What stands out as you 

read this section?

In what areas do you 

anticipate teachers will 

need extra support?



Interactive Read
Aloud Video



 What made this an effective read aloud experience?

Interactive Read Aloud Video



Supporting High Quality Read Alouds

What might be 

some potential 

support areas for 

teachers to 

implement high 

quality interactive 

read alouds?



What might be some potential support areas for teachers to 

implement high quality interactive read alouds?

 Integration of standards

 Selection of high quality, content-rich, complex text

 Collection of effective resource sets

 Creation of text dependent questions for literal, inferential, and 

analytical understanding

 Implementation of impactful vocabulary instruction

 Application of think alouds for meaning-making

 Synthesis of multiple texts

 Creation of authentic culminating tasks

Supporting High Quality Read Alouds



Interactive Read Aloud 
Support Tools



Integration of Standards
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Selection of High-quality, Content-rich, 
Complex Text



Collection of Effective Text Sets

- List borrowed and modified from three sources: Guide to Creating Text Sets, retrieved from www.ccsso.org; The importance of content rich 

texts to learners and students, retrieved from Oxford University Press English Language Teaching Global Blog; and Informational Text and 

Young Children: When, Why, What, Where, and How by Dr. Nell K. Duke

http://www.ccsso.org/
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Creation of Text Dependent Questions for 
Literal, Inferential, and Analytical Understanding



Implementation of Impactful Vocabulary 
Instruction



Application of Think Alouds for 
Meaning Making



Synthesis of Multiple Texts

“Synthesizing 

involves 

combining new 

information with 

existing 

knowledge to form 

an original idea or 

interpretation.”

(Harvey & Goudvis, 

2000)



Creation of Authentic Culminating Tasks

Hess, K., Carlock, D., Jones, B., & Walkup, J. (2009).  What exactly do “fewer, clearer, and higher 

standards” really look like in the classroom?  Using a cognitive rigor matrix to analyze curriculum, 

plan lessons, and implement assessments.  In Hess’ Local Assessment Toolkit:  Exploring 

Cognitive Rigor.  Available (online) http://www.nciea.org/cgi-bin/pubspage.cgi?sortby=pub_date

Educational Research and Action.

http://www.nciea.org/cgi-bin/pubspage.cgi?sortby=pub_date


Reflection


